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ABSTRACT This study aimed to examine the distance education services offered to students with disabilities (SWDs)
during the COVID-19 pandemic, identify the level of parents satisfaction with them, and delineate any benefits and
obstacles to distance education. To this end, a descriptive-analytical method was applied using the questionnaire tool.
The study sample consisted of 114 randomly selected parents of SWDs. According to the findings, the arithmetic
averages of the phrases of the dimension, ‘benefits of distance education services for SWDs during the COVID-19
pandemic, as perceived by their parents’, ranged between 3.16 and 4.04, with parents ranking the phrase, ‘ The teacher
should provide the support that suits the student’s abilities during distance teaching’ as the highest (mean = 4.04).
Similarly, the averages of the phrases of the dimension, ‘obstacles to distance education services for students with
disabilities during the COVID-19 pandemic, as perceived by their parents’, scored between 2.58 and 3.51, while the
phrase, ‘support services offered to students are insufficient’ rated moderately in the first place (mean = 3.51). Similarly,
parents scored the phrases of the dimension, ‘parents satisfaction with distance education services for SWDs during the
COVID-19 pandemic as perceived by their parents’, between 2.81 and 3.56, and the phrase, ‘| am satisfied with the
methods of communication available during the educational process came on top, with a moderate average of 3.56.

INTRODUCTION

The COVID-19 pandemic hasforced school do-
suresworldwide, leading to asgnificant interruption
of the education process, with negative effects com-
pared to the pre-pandemic era Thisis evidenced by
the consaquent cancelling of examsor replacing them
withalower dternative (Burgessand Severtsen 2020;
Diizydl andYildirim 2022). TheCOVID-19 pandemic
aso caused a huge shift in the education sector, as
decison makerswereforced to gpprove the continua-
tion of thedistance-learning processtoreducetheneg-
ative effects of the pandemic on sudents (Ulas et dl.
2021; Yazidi et d. 2021; Sezer et d. 2022), induding Su-
dentswith disshilities (SWDs). Teachers, SWDs, and
their parentsface severd chdlengesdueto thedisabil-
ity itself and the heterogeneity withinthe same disabil -
ity groupinthedistance education process. Therefore,
pecidigts have been concerned about ensuring thet
SWDshaveafar opportunity for distance education,
meking the best use of the virtua space to adapt and
modify the curriculum according to the needs of each
sudent. Accordingly, thinking about how to teach
SwWDshasbecomemoreimportant than ever beforein
meeting the gods of the educationa process (ASCD
2020). However, theMinigry of Education(MOE) has

been pursuing the distance learning process without
preparation or prior training for teachers, sudents, or
their parents, thus prompting the need to identify
availahility and parents level of stisfactionwithdis-
tance education sarvices offered to SWDs during
theCOV I D-19 pandemic.

TheCOVID-19 pandemicisonecf thelargest glo-
bal hedlth crises in the modern era that has forced
mogt countries to close their schoals, colleges, and
univergties. The criss has made decison makers
choose between two options, that is, to close the
schoadlstolimitthegpread of COVID-19and savelives
(GUngor et d. 2022; Sezer and Can 2022), or to keep
them open to preserve the economy. Families have
also been put under the pressure of remote home ed-
ucation in an unprecedented manner, which has af-
fected thelr productivity as well as ther children’s
sodid lifeandlearning (Burgessand Sievertsen 2020).
TheWorld Hedlth Organisation (WHO) (2023) dso
reported that people with disabilities (PWDs) are
among the groups that may be disproportionately
affected by the pandemic due to the interruption of
sarvices on which they largely rdied (Coban and
Yazici 2022; Giller and Bedel 2024). To ensurethe
continuity of the educationd process for PWDs in
accordancewithlocal laws, schoolshaveintroduced
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the distance education process(Kimand Fenup 2021;
KurtdedeandYildirim2022).

Specialists stressed that teachers and students
face chalenges in meeting their educationa goals
through distance education. Further, providing multi-
pleresourcesfor distance educationfor SWDsduring
the COVID-19 pandemicismore necessary than ever
(Nelson2020). However, reseerchonthisissueisscart.
Thus to further investigate the issue and expand the
literature, the researcher conducted an extensive Sudy
to evaluate digance education and the levd of parents
stidfaction with the distance education services offered
in the Kingdom of Saudi Arabia (KSA). Accordingly,
the sudy addresses the following questions

1 What are the benefits of distance education
offered to SWDs during the COVID-19 par+
demic, asperceived by their parents?

2 Wha are the obgtacles to distance education
offered to SWDs during the COVID-19 par+
demic, asperceived by their parents?

3 Whaisthelevd of parents satifaction with
distance education sarvices offered to SWDs
duringthe COVID-19 pandemic, asperceived
by their parents?

Objettives

Thisstudy aimed to examine the distance educa
tion services offered to SWDs during the COVID-19
pandemic and ddlineate the benefits and obstacles of
distance education. It also atempted to identify the
leve of parents satisfaction with distance education
srvicesfor SWDs

Significance

The sgnificance of the current sudy is derived
fromtheimportance of identifying the challengesthat
parents may face, providing appropriate support to
avoid them in the future, and ensuring the quaity of
distance education. Distance education isan essentia
pattern of educationfor PWDs. It isimportant to guar-
antee thet the process continues, dong with faceto-
faceeducation, even after the COVID-19crids toen-
aure diversty in the education of PWDs. The study
aso derives its ggnificance from the importance of
evauating distance education services for decison
mekersin the MOE with the intention of improving
and developing a virtud environment for the better
education of PWDs. Further, the study enriches the
theoreticd framework by filling thegap duetothescar-
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city of educationd studies aimed at investigating the
benefits of and obstacles to distance education of-
feredto SWDsduringthe COVID-19 pandemic. Lagt-
ly, thefindings of the study highlight the necessity of
continuing the educationa process during the pan-
demicwhileemphasising theimportance of achiev-
ing quality distance education and ensuring the
achievement of quality education outcomes.

Theoretical Framework
Benefitsof Distance Education for SWDs

The United Nations Convention on the Rights of
Education for PWDs sresses the need to provide gp-
propriateadaptationsand modificationstoensurefair-
nessand equaity withtheir ordinary peers TheCOV-
ID-19 pandemic prompted the world to interrupt the
education processin the physica environment of the
classroom and resort to distance education. This step
was known as the “ distance education criss’, asthe
provision of distance education wasimposad without
planning, prior preparation, or training (Petretto et d.
2021; Sand-Ergind 2022). CdiforniaState University
(2003) defined dianceeducationas* theimplementa:
tion of the educationd processin an unconventional
way, where the teecher and sudent are not present in
the same environment, but ill, they are expected to
interact with the help of technology and communica:
tion”. Digance educationischaracterised by flexibili-
ty, as teechers can present their lessons a any time
without the need to move to school, and this saves
themthecogt of trangportation and fadilitatesstudents
accesstolessonsat any timeoutsideofficia learning
hours (Al-Dhaheri 2020; Yakar 2021; Kayadp et d.
2021). Moreover, distance education using tech-
nology enablesAutism Disorder Spectrum (ADS)
dudentsto interact in a better way than their interac-
tionswithin the classroom, and thisenhances the use
of thair strengths (visudl-gpatid kills) (Chuetd. 2020).

Ramadan (2020) dated thet disanceeducationhas
severd advantages, induding theuseof multimediato
communicateand enrichthemeaterial andenabletesch
ersto choosethe gppropriate timeto record the mate-
rid and prepareitinadvance. Thematerid spresented
in distance educetion are d o clear, comprehensve,
and flexible, which helps achieve the desired gods
(Rashid 2008). M oreover, distance education may be
synchronous, which depends on the direct broadcast
of themeterial fromtheteachers endblesthemtointer-
act with their gudents at the lowest codt, and ensures
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thet the students can obtain immediate feedback dur-
ing thevirtud class. However, distance education re-
quires a good communication network that enables
theteacher and thelearner to benefit fromthesmulta:
neous broadcast, and it also requires that teachers
adhere to the time dlotted for the lesson (Hussain
2020). Asynchronous distance education does not re-
quire sudents to be present with the teachers a the
same time, as the latter can produce the educational
materid and saveit for thelearnerstorefer toit a any
time. Nonetheless, sudents cannot obtain immediate
feedback from their teachersin asynchronous educa-
tion, thus lacking socid interaction between teechers
and students (Hussein 2020).

The continuation of the education processduring
the COVID-19 pandemic was made possible by the
use of distance education, which is an inevitable ne-
cessity for adgpting to the conditionsintheworld (Al-
Khamis 2020; Taner et d. 2021). Despitedl theabove,
there are severd chdlenges faced by both teechers
and gudents. Al-Anzi (2020) aso reported thet dis-
tance education will highly develop sudents writing
and reading skills in the Arabic language, asthisre-
quires the use of the computer to complete
tasks and duties. Furthermore, distance education
makes it easy to refer to recorded lessons, which
contributesto students’ proficiency and improves
their level of education.

ObgadestoDisanceEducation

The chdlengesfacing disance educationinclude
sudents insufficient skillsin using educationd plat-
formseffectively, which affectstheir academic perfor-
mance, as in the case of PWDs, who suffer from a
remarkabledrawback intheir computer kills(Timugin
and Tatli 2024). Thisindicatestheinability tomeetthe
gods of the educationa process because of the Su-
dent’sdiminishingroleasanactivelearner (Demir and
[1han 2022). Many studieshavedso confirmed insuf-
ficient training on how to useeducationd plaformsin
the learning process as an obgtadle for sudents Al-
Huwaiti (2020) reported thet insufficient traininginthe
useof educationd platforms, aswel astheunavailabil-
ity of fast internet, affects the qudity of the distance
education process. Al-Mdiki and Daghestani (2020)
identified additiond obstacles, incdluding insufficient
financial resources, poor internet connections at
schooals, thelargenumber of teachers' tasks, andinad-
equate training. This calsfor the need to ensure that
teachers are qudlified to use distance education to
increasetheefficiency of educationd platforms.
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Al-Ruwalli andAl-Anzi (2021) argued that theob-
Saclesto distance education include insufficient edu-
cationd toadls, the difficulty of recording lessons, and
thelack of specidigtsin managing adminigrative ser-
vices that individuds need within educationd plat-
forms. The authors dso indicated thet the challenges
in distance education for PWDsinvolveteachers in-
ability to useavariety of teaching methods or to pro-
videther sudentswith sudy plansduetother lack of
training in how to use technology and solvethe prob-
lemsthey face Inadditiontotheinsufficient training of
gpecid education specidists on the gppropriate use of
technology as one of the obgtadles to the effective-
ness of distance education for PWDs, teachers af-
firmed the presence of didractionsin sudents envi-
ronments, including theabsence of adesignated place
a home to receive distance education, which congti-
tutes achdlengein providing effective distance edu-
cation for PWDs and meseting educationd gods. Al-
though parents acknowledged the successful use of
severd gpplicaions, suchasZoom, GoogleMedt, and
Microsoft Teams, during thetrangition processto dis-
tanceeducation, Basilaaand K vavadz (2020) reported
that thechdlengesof distanceeducation, asperceived
by parents and sudents, are the sudents feding of
boredominreceivingtheeducationd processa home,
surrounded by many digractions thet hinder the ef-
fective learning process. Parents o pointed out the
difficulty of monitoring their children, whichisanaddi-
tiona burden during the distance education process,
as parents are dso committed to other household
chores. They dso expressad moderate atitudes to-
ward the process of educating their children at adis-
tance Mothers emphasisad that the digance education
processisanew form of providing the educationd pro-
cessfor them, o they cannat determineits effectiveness
(Al-Shayab 2020).

Al-Anzi (2020) showed that obstaclesto distance
educationweregeneraly rated asmoderate. Thestudy
concluded thet the dow internet connection was one
of the mogt remarkable obstacles to distance educa:
tion, asit ranked first and scored ahigh rating accord-
ingto parents. Further, participantsindicated that some
lesson topics were monotonous, which bored the stu-
dents and led to poor responses and negdtive effects
ontheir motivation. However, thereareno significant
differences & the 0.05 leved basad on the udent’s
educationd stegein the attitudes of students' parents
toward distance education in private schools. Along
the samelines, Baslaiaand Kvavadze (2020) argued
that Stting in front of acomputer for along time sub-
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jected students to boredom. Teachers were dso un-
ableto manage distance education compared to regu-
lar dasses, whichmedeit difficult for themtoaccurate-
ly measure outcomes, especidly regarding individua
differences between sudentsin the classroom. Other
chdlenges include extended periods of internet out-
ageandthedifficulty of providing high-speedinternet
and computer devicesfor each child inthefamily for
economicressons(Davidet d. 2020).

AbuZeitounetd. (2021) damedthat theattitudes
of parents of sudents with learning disahilities (LD)
toward distanceeducation duringthe COVID-19 par+
demicwerenegative, withno sgnificant differencesat
the 0.05 leve in parents attitudes based on the stu-
dent’ sgender. Sdllam and Elhady (2023) pointedtothe
difficulty of integrating LD students with their norn-
mally developing peersin distance education during
the COVD-19 pandemic, asdistanceeducation poses
a chdlenge for LD students. It is also necessary to
consder themethod of education offered to this cate-
gory of sudentsaccording totheindividua differenc-
esof eechdisability. Thecompletdy blind, for example,
require that educationa aids depend on and develop
the remaining senses, wheress the visudly impaired
need visud adsto support the learning process (Al-
Ldla2016). Thiswasconfirmed by Al-Otaibi (2014),
who reported that it is difficult to adapt distance
education to suit individua needs.

Parentsplay an essentid rolein gudents success
in school, as they encourage and mativete them to
drive. However, thisrole has become more complex
and reguiresmore than mere encouragement and mo-
tivationduringthe COVD-19 pandemic, astheeduca-
tiond processtakesplacefrom home (Kim 2020; Lau
and Lee2020) and reguires parentsto providethe gp-
propriate environment for the education process. Par-
ents ned to dlocate a suitable place a home while
attempting to meet therequirements of their daily du-
tieswhileensuring effectivecommunicationwithteach
ers. They are keen to carry out the daily routine of
gsudents at home, and intensively monitor their stu-
dents in the primary stage, as they need guidance,
whether in completing daily dutiesor using e ectron-
ic devicesto accesslessons (Ewing and Cooper 2021,
Li andZhou 2021).

Burdette and Greer (2014) investigated parents
viewpointson distianceeducation offered totheir chil-
dren with disabilities. The authors showed thet d-
though parents were satisfied with the outcomes of
distance education, they acknowledged severa prob-
lemswithdiganceingruction, indudingthechallenge
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to the socid interaction skills, which SWDs enjoy
through traditiona education. Thus, parentsprefer re-
calving education in schoalsin thetraditiona way for
their children. Parents dso stressed theimportance of
gpendingmoretimewithther childrenwithdisabilities
tosupport thelearning processintermsof understand-
ing and assmilating the educationd materid, despite
theirinsufficient knowledgeof how tomeet their needs
according towhat isrequired in theindividua educa
tiond plan. Diganceeducation dso enhancesparents
awareness of the difficultiestheir children faceinthe
learning process, which promptsthemtofind effective
ways to meet their individual educational needs
(Burdetteand Greer 2014; Smithetd. 2016).

Smithet d. (2016) demondrated that parentsfound
communicationwithtescherseffectiveand moreflexi-
ble with the technology used and more continuous
thantraditiona communicaionwithintheschool . Ayda
et d. (2020) investigated the distance education of
PWDsduring the COVID-19 pandemicand conclud-
ed that teachers acknowledged that there was no spe-
cid education, an action plan to support the distance
education of PWDs, or evenanindividual educationa
plan that supported each student according to their
needs They reportedthat SWDsin primary education
did not benefit sufficiently from the distance educar
tionthey werecfferedtogether withtheir regular peers,
assomeactivities, typicaly gppropriatefor al sudents
in mogt cases, were Smply added to support SWDs,
with no specific plans to cater to thelr needs in this
context. Sdlamand Elhedy (2023) argued thet teachers
facedifficultiesinremotely teaching reeding and writ-
ing to PWDs, asthese skillsrequire direct ingruction
and alot of time to complete the academic tasks re-
quired of them. Theteachersd so mentioned theinef-
fectiveness of teaching PVDs & a digtance, as they
needed direct teaching in the dlassroom. Distance ed-
ucation does not dlow sudentsto use many teaching
methods, incdluding methods that depend on multiple
senses to enhance Sudents: comprehengion.

Despitetheimportanceof investigeting theroleof
parents of children with disabilities and their level of
satisfaction with distance education during the COV-
ID-19 pandemic, there is not much research on the
topic. To bridge the study gap in the literature, this
sudy aimed to identify the experiences of parents of
SWDs regarding the benefits and obstadles of dis-
tance education during the pandemic, and ther satis-
faction with the services offered, due to the nead to
enhance and improve the distance education process
for PWDssimilar to their ordinary students.
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METHODOLOGY

The current sudy employed adescriptive anayt-
ical method, whichinvestigatesaproblem or agpecif-
ic phenomenon to reach logical explanations for it.
This gpproach was used to examine aquestionnaire
about distance education services offered to SWDs
duringtheCOVID-19pandemicandtheleve of parents
satisfaction with them.

Sample

The study population conssted of al parents of
SWDsinthecity of Makkah Al-Mukarramah during
thefdl semester of 2021. The sudy sampleincluded
114 randomly sdlected parents.

Table 1: Distribution of the study sample by demo-
graphic characteristics

Variable Classfication Frequ- Percen-
ency tage %
Gender Male 36 31.6
Femae 78 68.4
Type of disability — Learning dissbility 28 24.6
Mentd dissbility 32 281
Hearing impairment 21 18.4
Visud imparment 9 7.9
Autism disorder 8 7.0
spectrum (ADS)

Multiple dissbilities 16 14.0
Child's school sage Primary 38 333
Midde 62 54.4
Secondary 14 12.3

Total 114 100
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The study used a closed questionnaire to
investigate the distance education services of-
fered to SWDsduring the COV1D-19 pandemic
and to measurethelevel of parents’ satisfaction
with them. A 25-phrase questionnaire was de-
veloped by the researcher and classified under
three main dimensions of i) benefits of distance
education for SWDs (1-9), ii) distance educa-
tion obstacles (10-16), and iii) the level of par-
ents’ satisfaction with distance education offered
to SWDs (17-25).

FaceValidity

The face vaidity of the questionnaire was mee-
sured by submitting it to apand of four faculty mem-
bersa Saudi universtiesinthefield of specid educa:
tion. Thestudy questionsand objectiveswereattached
tothequestionnaire, whichwasmodified accordingto
thecommentsand amendmentsof thearbitrators. The
find versdon of thetool conssted of 25 representetive
phrases thet could measure wht it intended to mea:
aure. A 5-point scde was employed (Strongly Agree,
Agree, Neutrd, Strongly Disagree, Disagree, withnu-
mericd scoresof 5, 4, 3, 2, and 1, respectively). The
vaidity and reigbility of the scdewere measured us-
ing methods of face vdidity and internd condstency.
The following scale was employed to caculate the
five-pointscde:

Upper limit of the scde (5) — Lower limit of the scale (1)
=133

Number of required categories

Table 2: Correlation of the phrases of each dimension with the total score of the dimension

Benefits of distance

Obstacles to distance

Level of parents satisfaction with

education for SAVDs education distance education for SAVDs
Phrase Pearson’s Phrase Pearson’s Phrase Pearson’s
correlation correlation correlation
coefficient coefficient coefficient
1 0.734 10 0.661" 17 0.784"
2 0.676 11 0.685" 18 0.793"
3 0.782 12 0.685" 19 0.673"
4 0.618" 13 0.774" 20 0.659
5 0.716 14 0.792" 21 0.614"
6 0.456" 15 0.629" 22 0.663"
7 0.777 16 0.727" 23 0.748"
8 0.696" 24 0.763"
9 0.705 25 0.693"

" statistically significant at the 0.01 level; SWDs: students with disabilities
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The outcome (1.33) wasadded to theend of each
category, and hencethe categorieswererated basad on
theformula thetis 1.00-2.33 (low), 2.34-3.67 (moderde),
and3.68-5.00(high).

Validity

Thequestionnairewasgppliedtoapilot ssmpleof
25 individuds from the sudy population, who were
exduded from the target sudy sample. The purpose
was to caculate the values of Pearson’s correlation
coefficients for the relationship of the phrases with
their respective dimengons, asshownin Table 2.

According to Table 2, the correlation coefficients
for the phrases of each dimensonwith thetota score
of the dimenson are high and Satidticaly sgnificant
atthe0.019gnificancelevd.

Reliability

To measuretherdiability of thetool, Cronbach’s
aphacoefficient was cdculated asan indicator of in-
ternd condsency. Thetotd rdlighility coefficient (Cron-
bach’sdpha) was0.798, whichisavery high percent-
ageandindicatestherdiability of thetool. Therdiabil-
ity coefficient ca culated by the haf-split method was
0715.

According to Table 3, the internal consstency
coefficients basad on the Cronbach’s dpha equetion
for the three dimensions, thet is, benefits of disance
education for SWDs, distance education obstacles,
andlevd of parents satisfaction with distance educa
tionfor SWDs andwere0.858,0.829, and 0.876 repec-
tively, and the rdiability coefficient of the tool was
0.798, whichared| gatidticdly Sgnificant values

Satigical MethodsUsad intheSudy

Given the nature and objectives of the sudy, the
data were andysed using the Statigtical Package for

Socid Sciences(SPSS), andtheresultswereextracted
according to thefollowing Satistical methods:

1 Pearson'scorrdation coefficient

2 Cronbach’'sdphacoefficient, and therdlighility
coefficient by the plit-half method to cdculate
therdiability of thestudy tool.

3 Freguenciesand percentages of the digtribution
of the sudy sample members according to per-
sond variables

4 Arithmetic means and standard devigtions for
the phrases of the study tool and the dimen-
gonsasawhole

RESULTSAND DISCUSSON

Reaultsof theFirs Question: What arethebene-
fits of digance education offered to SWDs during the
COVID-19pandemic, asperceived by ther parents?

The arithmetic averages and sandard deviations
for thefirst dimension (benefits of distance education
offered to SWDsduring the COVID-19 pandemic as
percaived by their parents) were calculated, and the
phraseswere arranged in descending order according
to ther arithmetic averages, asshownin Table4.

According to the results, one of the most impor-
tant benefits of distance education offered to SWDs
wastheteacher’skeennessto provide support gopro-
priate to sudents' abilities in the process of disance
indruction. Ramadan (2020) d o highlighted theteach
er’'scapacity to use multimediathrough distance edu-
cation to enrich the materiad. Thisfinding may beas-
cribed to the teachers: endeavour to meet the educar
tiona goas of SWDs, as sudents successis part of
the teacher’s success. Teachers dso pay extra aten-
tion to adequatdly supporting PWDs. However, the
resultsof the current gudy areincondgstent with those
of Al-Ruwaili andAl-Anzi (2021), who demonstrated
thet teachers could not use various teaching methods
to support thelr gudents

Table 3: Internal consistency coefficient based on Cronbach’s alpha equation and the reliability coefficient

by the split-half method

Dimension No. of Cronbach’s Reliability
phrases  alpha coefficient  coefficient by the
split-half method
1 Benefits of distance education for SWDs 9 0.858 0.780
2  Obstacles to distance education 7 0.829 0.865
3 Levd of parents satisfaction with distance education for SWDs 9 0.876 0.724
Total 25 0.798 0.715

" datigtically significant at the 0.01 level; SWDs: students with disabilities

Int J Edu Sci, 45(1): 44-53 (2024)
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Table 4: Arithmetic averages and standard deviations of the first dimension (benefits of distance education offered
to SWDs during the COVID-19 pandemic, as perceived by their parents)

Phrase M SD Rank  Leve

3 The teacher is keen to provide support appropriate to students abilities in the 404 0.75 1 High
process of distance instruction.

6 Thereis direct communication from the teacher with parents to monitor the 3.98 0.85 2 High
student via Zoom, phone calls, or text messages.

2 The instruction method used has taken into account individual differences 3.56 1.08 3 Moderate
among students.

7 The distance learning system has ensured easy access and success for sudents 342 114 4  Moderate
with dissbilities.

4 Digtance education provided an opportunity for continuous evauation of 3.37 1.06 5 Moderate

students' performance.

9 Digtance education has made it possble to improve ways of communicating with 323 114 6 Moderate
people with disabilities (PWDs) in line with the nature of the disability.

5 The distance learning process has provided interaction between students and the 3.18 1.29 7 Moderate
teacher in the educationa process.

6 The system used for distance learning is highly effective. 3.16 1.26 8 Moderate

7 Digtance education has provided different ways to implement and review lessons 3.16 1.09 9 Moderate
in a manner appropriate to the disability.

The entire dimension 345 0381 - Moderate

The present sudy aso showed that parents ef-
fectively communicated directly withteechers anout-
comethat washighly rated. Thisresultisin agreement
withwhat wasreported by Smithet d. (2016), that is,
parents remotecommunicationwasmoreeffectivethen
ther treditional communicationwithintheschod. This
is atributed to the fact that the use of socid media
fadilitates the process of communicating with teech-
ers, asparents can send their inquiries at any time by
voice, text, or usng video, which savesthemthetrou-
bleof schedulingaprior gopointment to meet theteecher
a school and find answersfor their questions.

Inthesame context, theresultsof thecurrent sudy
showed thet the phrase, ‘the teaching methods used
take into account individual differences among stu-
dents, was moderately reted by the parents. Thisre-
alltisinlinewithAydaet d.’s(2020) finding, asteech-
ers reported that there was no peciad education for
PWDsor anindividud educationd plan that met the
needs of each sudent according to hisor her disabili-
ty. Sdlamand Elhady (2023) pointed out thedifficulty
of teaching reading and writing at a distance, Snce
these <kills require direct ingtruction with students.
Thisresult can beattributed to the difficulty teachers
encounter in meeting individua differences through
distanceeducationamong students, especialy SWDs,
who arein dire need of adapting teeching methodsto
auit their needs, and consequently, meet the desired
godsandfollow ddiberate plansdeve oped by amul-
tidisciplinary team. The study also showed that par-
ents assgned amoderate reting to the cgpacity of the
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distance educetion system to provide different ways
toimplement and review lessonsin away that suited
eechdisability. Thisisduetothemultiplicity of differ-
encesbetween peoplewiththesamedisability, asitis
difficult for the teacher to simultaneously meet
individud differencesfromadistance.

The results showed that parents gave amoderate
rating to the high effectiveness of the system used for
distance education, which is congstent with those
obtained by Aydaet d. (2020), whoreported thet PWDs
did not benefit sufficiently from distance education a
theprimary level. Theresearcher ascribesthisresult to
thechdlengefacing SWDsin undergianding concepts
andacquiring skillsviadisanceeducation, and hence,
they need traditiond education so thet they may re-
cave direct and extengve attention from the teecher
due to the characteridtics of the disability. Therefore,
digtance educetion for SWDs will be effective when
employed as a supplementary option for traditional
education becauseit dlows SWDstorecd | what they
gudy inthe dlassroom at homea any time.

Results of the Second Question: What are
the obstacles to distance education offered to
SWDsduring the COV1D-19 pandemic asperceived
by their parents?

The arithmetic averages and sandard deviations
for the second dimension (obstacles to distance edu-
cation offered to SWDs during the COVID-19 pan-
demic asperceived by their parents) were calculated,
and the phraseswere arranged in descending order of
their arithmetic averages, asshownin Teble5.
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Table 5: Arithmetic averages and standard deviations of the second dimension (obstacles to distance
education offered to SWDs during the COVID-19 pandemic, as perceived by their parents)

Phrase M SD Rank  Leve
1 Support services offered to students are insufficient. 3.51 1.03 1 Moderate
2 There are technical problems. 3.44 1.14 2 Moderate
3 Insufficient proper training in advance. 3.26 1.14 3 Moderate
4 | do not have enough experience to use the distance education platform. 3.25 1.04 4 Moderate
5 | do not have enough time to follow the distance education platform. 3.07 1.22 5 Moderate
6 | do not have enough experience to follow the distance education platform. 2.84 1.26 6 Moderate
7 Insufficient support offered to the student. 2.58 1.10 7 Moderate

The entire dimension 3.14 0.85 - Moderate

According to the results, the most common ob-
dadle to digance education for SWDs as perceived
by their parents is the insufficient services and sup-
port offered to sudents, which also obtained amoder-
ate rating. This result is in accord with Basilaia and
Kvavadz (2020), who argued thet thetescher isuneble
to manage the educationa processa adistance com-
paredtotraditiond ingtructioninthecdassroom, which
mekesit difficult for themto provideadditiond servic-
es and teke into account the individual differences.
The researcher atributes this to the urgent need of
SWDs for specid education services offered by the
resource room according to anindividud plan, given
that sudents needs are met independently, and the
sarvices are offered by amultidisciplinary team. Fur-
ther, the insufficient support offered by the assgtant
teacher within the dassroomisan obdacleto the su-
dent’sability to meet the godls, astheteacher saeksto
achieve the educationd gods of dl students in the
classoom.

Other obstad esincluded the absence of sufficient
and gppropriatetrainingin advance (moderaterating).
Al-Mdiki and Daghestani (2020) aso confirmedinsuf-
ficdenttrainingintheuseof educationd platforms. The

reseercher atributesthistothefact that thedecisonto
adopt and continue distance education was abrupt,
andtherefore, notrainingwasoffered to parents, teech-
ers, or sudents in using educationa platforms to
enaure the success of the educationa process.

Reaultsof theThird Quegtion: Whatisthelevd of
parents satisactionwith disganceeducationfor SWDs
during COVID-19, asperceived by ther parents?

The arithmetic averages and sandard deviat